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ABSTRACT ; - ; Bo. of i 
The setaniiaheeke of an individualized langnage 
program is seen as embracing four major considerations. A needs 
assessment will deal with the problem areas of negative ndtitudes and 
high attrition rates, inadequate operating budgets, and the tendency 
toward diminished effectiveness cf foreign langage instruction in 
general. Oftions for program development are to. be considered, 
including: qy relationships between the individualized program and 
co-existing classroom proarams, (2) flexibility for the student to 
transfer from one mode of instruction to another, (3) choice of 
spécific skills and levels to te covered by the individualized 
‘Program, (4) establishment of policy’ regarding vartable pacing and, 
variable credit, and (5) the setting cf minimum achievement goals in: 
a program*sof competency-based instruction. Program implementation 
involves material selection:and the establishment of schedules and 
administrative procedures. Finally, program assessment by means 3f 
formative ‘and summative evaluations should determine the fate of ‘the .- 
program after prescribing recommendations to improve program = 

effectiveness. The Individualized Latin program at the Ohio state. 
' University offers a case history. The steps in developing, 
implementing, and evaluating this program are outlined. Modifications 
of the program that resulted from the evaluation are described. These 
. changes were éxtensive enough to cedure a year's suspension of the : 
program. (JB) ; ~ i 
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For three and- one half years, the Department of Classics at The a 


“ 


Ohio State University has experimented with: individual ized instruction 


‘ 


‘in Latin in conjunction with a multi-language grant supported by\the 


National Endowment for the Humanities. As a result of the experiment, , 


the department is able to- formulate, ina general manner, the. saa 
siderations, options, “wad procedures that are associated what the \ e. 


planning, implementation, and evaluation stages “of individual ized \e ‘ . oh 


instruction in a “foreign languages \ 


The first portion ‘of this discussion is devoted to a general outi tne 
of these matters, while the second portion will focus attention on the © 


actual case: history of the Individualized Latin program at Ohio State. 


This case history is by no means ‘meant to Serve as a model of what 
nagedsart)y sRuld happen, but pather as an example of what might take 


place during ‘such an aaper iment 
' aaa ae , 4’ 
. . . / ‘2 Le 
Implicit in the consideration of establishing an individualized 


_ language program is the need ,for an alternative method of foreign language 
. Le 
instruction. A formal needs assessment ‘should’ serve as the basiss for 7 


such a .consideration and should result in the formulation of specific | 
> yp . 4 
goals to meet the demands of problem-related areas. These areas might 


“most easily be divided ‘into three categories: 


‘ 


ie Negative attitudes and a high rate of attrition: _ traditional 


o 


Pa) « 
classrooms might be subject to a low level of student appeal 


and a high rate of attrition. A needs assessment of this 


¢ 


particular problem might result in such goals as increased , I 
/ flexibility,for students who study the language and new learning 
‘ ‘ ; * 


approaches to bridge He wen aloew: the ‘uninterested, perhaps 


non-traditional student and the study‘of a foreign language, 
previously avoided because of- complex schedules or negative 
Ww j . 


/ 


‘attitudes. ae 


wd Tae = eo 2. Increasingly inadequate operat-’ng budgets: a needs “assessment 
| “might determine that educational. pressures to limit classroom 
ie 7 2 rp - size are far out-distanced by Giese pressures to become - 3 
more cost-effective. Remedial goals to address this problem 
* might focus ‘on ingreased instructional capacity within a cost * 
framework that is certainty no, less’ efficient than present 


circumstances. 


3. Educational values: a fiaeds ‘assessment might determine that 
the instructional effectiveness of the ‘foreign language class-: 
room is waning for an ever-increasing pehesitage of foreign 

. ‘ ‘language students.» Remedial goals might mandate a system in . A 
whigh -certain minimal levels of performance can be put within: ri 
the reach of a.larger number of students. si. ’ 
Once a needs assessment has bean made and the goals. of this’ assess 


® 


; ‘tient seem to prescribe: some form of individual taed instruction, the next 
. . ¢ ’ 4 


consideration is the destan of an individualized progres that will best 
answer iia stated goals. Several options mug t be considered: 
‘ ; 1. Exclusivity: will the individual ized program Silane the 
| - « @lassroom mode altogether, or will it Sperate stdenby=side 
‘ee ¥ ms with Shageroon SSE On A decision of this nature mane 


often be based on the size of the department and the amount 


of support available. 


. 
on eo, ey - @ f 1 r 
. é ’ ; 


2. 


Kio 


environment in which the only requirement is that each student 2 eae 


Flexibility: willl students be anti nat to a singte program, a 
or will they have the option of changing from dns mode to the 
other in mid-stream? lf transfer is possible, wilP it be 
routinely, preséribed for,-nearly all, students, or will it be 
prescribed only as a remedy for students who are not faring 
well in one or the, other of the two modes? os 
Extent: will the individualized option be made available at 

(a) the skill-building Vevels, -(b) cha intermediate reading 
levels, and/or (e) ithe advanced intel of foreign fenguage 


study? The scope of the program largely depends on the needs 


and goats determined earlier. im Bas oe , ¢ 


' Variable Pacing: variable pacing within a given, quarter. or ,% 


4 


semester is at the heart of individualized instruction and js 


~ 


not, therefore, really an option. There are, nevertheless, . / 
, ! é 

various forms of variable pacing that might be considered, from 

(a) a highly structuted pace in which certain time schedules 


are fixed to a variable pace, to (b) a completely unstructured 


complete X number of hours within the time framework of a 


given quarter or semester. 
» é. 


Variable Credit: the element of variable pacing may be 


supplemented by a system of variable credit, in which a student 
’ ; Re oe. / 

need not complete a fixed number of hayrs of language Study ye usa Ban 

by the end of a given time period, but may, proceed at a faster : 


’ 


or slower pace overall than the classroom. “Matters to be, 


determined when considering a variable credit program include 
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the extent of this option and the ‘administration of this option. 


. ‘>. In extent, variable credit may range from’a system whi ch “ine a 


' : eludes fixed ginimums 3 and fixed maxi riums in which: the eee: 


. 


may operate, to.a system tn which a complete range of hours 


e 


ieay,. l- 5) fe open to the student within @ given pericd of 


“ 


time. Adninistratively ‘it should be decided when" sie haw eens 
, “a hours can be changed. Onétenk inc] ude (a) a ‘system. in which .” 
s . credit’ is not dete er until the end of the quarter or a ‘ 


: ee as oe : 
-semester;° (b) a system in which a change of credit is permitted 


a at some point during the quarter, or semester; or: (c) a system: 


ie ee , which allows variable credit sign-up only at the beginning of 


fei - the quarter or semester. ge 


gr PP SG 6. Competency-Based | struction: a set of goals for individual ized 


‘ ‘ 


‘instruction might i clyde 0 minimal’ levels of achievenent on iEDe 


afr om | Sese en Jo Sith cy 


part ‘of individudtized céudents im order to ensure tt ie “educa, 
tional integrity of a progran that allows for tnereased 


\° = flexibility. There are a variety of options to consider 


' s 


regarding conpetency-babed instruction; they may include | 


unl imi ted allowances - ror the retaking of exams,,or may put 


certain restrictions on the } process ‘of re-examination. It may 


ee Ft : ? 
eo also be instituted as an option for students to choose or ignore © 


a they please. 


a 
aN 


ie aie eee Once, ‘the options availa’ p” to-an—individual ized language program have 


Been tailored “to fit the seats estab] ished by the needs assessment, the 
f 


cask ef implementation ‘lies ahead. {iiphenentation can be broken down 


into two categories: materials and administration. 


The selection of materials includes three options: 


" 


kdagtation of existing ‘classroom’ texts ‘to’ suit the 


et 


o 


we “the 
redfwiduat=" 


P ‘ized “program; “iby the use oF existing materials already ‘adapted 


for use in individual ized instruction; or “(c) the creation of 


» 


al together new- materials for use either in both the eleskreon 


ized program. 


entire program will necessarily affect. the selection of one of 


‘these alternatives. 


Administrative procedures include the solution of the following 


problems: 


for an indivtaunitzed program; (b) the establishment of acai Ty 


cand the: individual ized programs or eae De Ney - the yoatoraunl 


“Decisions wd ‘Peasraing the flexibility of the’ 


a 


(a) the loeation and adaptation of space: necessary. ; 


procedures, including the number of hours ‘available to students 


and the minimum student-teacher ratio netessary for the proarsm; 


(c) establishing schedules and record-keeping processes, and | 


deciding upon the sorts of informatiog and data that will ag 


required for an effective evaluation of the. program; (d) gging 


through university or college channels to gain approval for, 


> 


whatever options might be at variance with current procedures; 


program and for the evaluation process. 


. 


and (e) establishing a time framework for the piloting of the 


rs 


Once the implementational phase has begun, one needs next to look at the 


evaluation process itself. 


Although the time schedyle for evaluation 


should be eaten lenge prior to implementation, the actual evaluation 


aineess eeu begin only when sufficient data can be made available for 


sev loins. 


Evaluation might :faJ] into two phases: 


forsative and summative. 
, 


ae 


° 


; N fag : ) 
The formative evaluation is based on two specific aspects regarding , 


x 


the implementation of the individual ized program: ‘ the: fidelity of that 


5 é * ~ 
sd \ % ? * yd 


implementation and the’ success” in meeajng the stated goals of the program. ee 
J ’ i. An qctessment ofy tha ee of the program, Eat ‘is, its 


conformity to the original procedur‘es ind optteng as they were. -. 2 5 


out! ined ins the develaanencal ‘phase of. the project, is relatively 
—¥ 


a é . ‘ 


easy. to formulate, "A routine compar ison of the existing program 
to the ‘stated _procedutes before implenfentat in ‘should enable bs Geis, 


one to come ‘to a quick conclusion about the Fidelity’ of the 
id ¢ : “ « 
‘ pilot operation. § : oT . ts 


“e “ 
2. An assessment of ae effectiveness. of the program depends: on 
the stated goals of the project. This’ aspect of the janatise: 
evaluation. might include the fal lowing data: (a) student “ as 
evaluations to measure’ changes in ‘student attitudes dnd changes | 
in the make-up of. the student body ; (b) enrol Iment figures to °- s _ 
rieasure: the initial appeal, of ‘th rogram and the rate of 
oo _attritiony (c)+ staff ave ies Site attitudes of , | ae * 
4 "the. instruct ional. staff toward the’ educational effectiveness | 
‘and viability of the program; (d) flow charts: to measure i - 
“Flexibility of the ‘pregram, the average rate of progress, and 
‘the character isticwof student usage; (e) a budgetary analysis - 
: to measure the relative cost- effectiveness of the program (Ff) 
an administrative repont to address the viability of current 
administrative Procedures and the adequacy of space and facil- 
ities’ for the program; and (g) standardized comparative testing 


results to measure the efforts of individualized students 


« 


P ’ é . 
against those of their’ classroom peers. 


t . : aa ‘ 
. Ld : ~ 


readdress the stated goals... tf extensive recommendat tons for change are 7" 


made, a second formative evaluat ion may be necessary at a later date 
“essentially a4lyes" or "ho! decision regarding. the continued support for’ 


q the individual ized option. tt need not include. a statement on the. . “| 


result in the decision to phase out the’ program, , whi Te a positive decision 


‘project. ‘The following is an outline of the history of this particular: 


. p r 2 ig! ( . eth 1 pe Fy ‘ ; = 
The formative evaluation,.as' its. name implies, is prescriptive rather‘ - “; 


. than decisive. Its-net result should be a seties ‘of analyses and 


prescriptive reconmendat ions to improve tHe program and perhaps to ~ 


“"\ - a 
oo) 


4 


before a summative evaluation can take place. po 


The Summative evaluation should take place at. an appointedft ime > ‘ 


during @ period of relatively full implementation. This evaluation is 


fidelity of the program, but will probably be based on eriterte quite 


‘similar to those of the formative evaluation. ‘A A negative evaluation might 


. +g 


would be the final cccaliee for: the individual ized option. This evaluation 
wm se ‘ : : ’ 
may or may:not jbnclude prescriptions for the future. 
The Individual ized Latin program at Ohio State presents a.case history 


of the design, np lence tron and evaluation of an individualized language 


project: . ; ’ 
1. «Based on recommendations during an intensive review of thel, 


- 


foreign language requirement at Ohio State during 1971, an 
informal needs assessment focused on the fotiautag problems 
in Latin instruction: (a) high rates of attrition; (b) ; 

student appeal; (c) growing demands on student schedules; (d) 


. , 
unsatisfactory results in the classroom instruction; and (e) 


‘ a . ; 
a declining enrollment base of students from the traditional ' 


pool. The goals that the individualized instruction project 


9 


’ 


> was made to address, therefore, included (a) lower attrition; 


, (b) better student attitudes toward the learning of Latin; (c) 


2. 


© 


2B 


. Of suitable 


‘more schedul ing flexibility; (qd) iniproved student performance; 


i 
and (e) new-sources of enrollment. | 


Of all the options available to individual ized instruction, 


the following were adopted for implementation: (a) individual- 


‘ 


ized and classroom modes of instruction woutd exist side- oye side; 
-(b) congas flexibility would be available to students who 
wished to transfer from one Program to .the other; (c) the 
individualized option would be restricted to the so-called ‘ 
skill-building levels\of Latin Instruction and would not continue 
through chestacarnel eck and advanced phases of, the: language 
study; (d) Variable pacing would be completely unrestricted; 

that is, ho dead] Ines or minimal pacing rani raneneswadb be 

put into effect; (e) variable credit, unrestricted from one tO» 
“Fifteen hours ber quarter, was selected as part “of the individuale a 
ized pkogram with the understanding chat: students would be able 
to alter the number of credit hours in the 7th week of each 


‘ ¢ 
quarter; ahd (f) la af tae learning with a minimum 


Wn . - 


‘Standard o 80% for a passing grade and unlimited retakes was 


‘set up to ba.an integral part of the.program. a 
rer: wv . 


; air i ‘ 
Implementation précedures invalved the selection and creation 


terials and the design of the administrative © 


oar) 


procedures. Regarding materials, it was, decided that the class- 


room materials would be adapted to’ accommodate individual ized 


gE CUE TON With the cooperation of many facets af the 
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Bee nae the folowing Ldutetrsvive ee ee and matters 
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were worked ‘out: (a) the College of Humanities allocated: the ne 


| 


Fes ” space in .286 University Hall for the Individual ized Latin — 


‘program; (b) a staff of one director, one graduate research ‘y ty 


“associate, two undergraduate aides, and a flexible number of “ 


graduate teaching associates was: set up; (c) routine testing ; 
and recording forms ‘were drawn up; (d) approval from, the i 
University Committee on Academic Affairs was granted for the | | 
‘variable credit procedures, and the-pattern for this aspect of 
the program was developed; (e) Academic Affairs also,granted 
. approval of the competency-based instruction with minimum of 
% S tay 80% set up as the lowest passing mark; and (Fy a time schedule 
was developed to include a period of combined formative’ and 
summative evaluations by the Department of Classics after the 
« second full year of heretic, to be fol lowed by .a project 


a evaluation by the National Endowment a full: year ‘and a half later. 


, 


as The evaluation process, which took place within the department . . ‘A 
during the spring of 1978,, was basically formative although it 
ae , did include a summative recommendation by the departmgnt to 
. ‘ \ 
“continue the program as an integral part of the Classic’ Depart- : 
ment. The fol lowing is la summary of the results of that 
evaluation: a. It was .unanjmous ly agreed that complete fidelity 
had bean maintained throughout - the initial stages of implementation. 
e y . 
6. The effectiveness of the program was judged on the basis of 
‘ ieee de several reports: (1) student evaluations indicated that there 
| : Hae been’ a positive change in the attitudes of the students. 


taking Individualized Latin, but*that there had been no visible’ 


change in the’ make-up of the student body; (2) Statistics 


- 


e ‘ . 
7 . e 
‘ 


revealed dramatic increases in enrol Iment jn elementary Latin 


al though Hie program was drawing students ‘iba the same basic ‘ 
4 
pool as it had before an) the rate of attrition was approximately” 


the same; (3) staff reactions were ey citing Flaws in the 
materials and weaknesses in ‘thie testing and grading system as 
primary flaws; (4) student’ usage of the centerwas analyzed and 
found to be extremely artatieyeane their rate of araarees ee 
through the program was found to be, on the aerends extremely’ 
slow; *(5) an informal, comparison’ with classroom costs showed 

the individual ized program to be moré -cost effective than the 
classroom; (6) an administrative report indicated no ‘naj 
administrative problems in the system; ‘and (7) the results of 
seunacartve testing in the-104 ctasses revealed that individual- 


<a 
ized instruction had apparently ‘contributed’ to grade inflation .. 


and, at the same time, poorer educational preparation. 


On the basis of the reports, the department, while approving the con- | 


o* 


ae : + tinuation of this option, made the following prescriptions: 


New materials be created that would accommodate both ‘the class- 


room and the ihdividual ized sections better. These materials 
! 


; Ne ‘ 
would then be under the complete control of the department 
Ne id o 


regarding both content. and the possibility of future revisions. 


‘Competency-based learning was to be modified in the following 
5 


° _ + &, 


manner: a student receiving less than 90%-on a testor quiz 
woyld have the option of trying that exam up to two more times. 


This. system would open the gradjng up to include. the «ful range 


“from A through E, but would still allow a motivated student’ to 


1 ~ 


¥ 


take advantage of.. the chance to.prove that he or she has’ learned 


v 


_ more and to receive credit for it. °° 4 : {3 


3. Huis restriczlons: were placed on the variable credit option, 


~nights itd weeken might be included. 
5. , The individualized. ‘option would continue ‘to be fully. integrated 
7 with the classroom mode, re a classroom skckioh of Latin 104 
mandatory for all students. To emphasize the ‘integrity of the>: 
entire program, the center was mod! fied to include space for 
all eleneritary and intermediate Latin classes as well as. the. -. 


_ regular individual ized activities. . . if oe : e 


6. In-order to implement tines recommendations fully, the department 


decided that a full, we ie given to (a) phase out the students ee 
under the old systems, (b) allow time for the creation of the a 


new materials and procédures, and (¢) prepare the center for 

the admission:of new students in a controlled pilot group in 

, + © the summer of 1979. bt extensive camel tnent of faculty time 
and involvement was pledged, ‘so that a botter jadividoat 1280 . ti 
eet progam would result. ‘ey : 

AL the present tine, the Latin i Mak ‘is srenseing for its. first 

new ' Scudenes “in almost a year, with a small number of continuing students 


. left to finish their sie asl this summer. In. the evaluation process by, _ o% 2 


. : 
‘ as sy . 
” eo s 


the departmént,.sincé it was in some ways a summative ev 


iP oe no — 
’ Y 
future departmental eyaluation procedure was outlined; «nevertheless, i.t 


-i8 clear that the evaluation processes required by the National Endowment 


a the continued interest on the part of the entire Départment of Classics 


will make continuous evaluation ‘an integral part of ‘this program. In the 


end, however," cost-effectiveness will be the determining factor if 
individualized instruction is to survive in its*present form at Ohio 


State. Thus far, it has appeared to be cost effect 


’ 


ive; but it has been 


receiving money from a grant’ for staff and time that will soon disappear. 


The College Of Humanities, will, in. the end, be faced with the one truly’ 


summative evaluation of all when it analyzes the costs of individualized 


t 


‘ . Ta” Se 
language instruction and compares those figures to, the costs of the 
regular classroom. 


